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The Elementary Teacher’s Federation of Ontario is committed to providing
professional development for it members in a variety of forms. Teachers are best
able to determine what professional development they need to pursue as life-long
learners and ETFO Book Clubs are designed for voluntary participation of interested
members. As ETFO professional development programs and services continue to
evolve to meet the challenging needs of educators and their students, the new
season of offerings has been expanded to include book clubs with a focus on

classroom management, differentiated instruction, and Kindergarten.

Professional book clubs provide an excellent opportunity for members to reflect on
their classroom practice, enhance their professional knowledge, and engage in the
professional learning that best meets their needs and the needs of their students.
A book club is a staff learning experience that gives educators an opportunity for
professional networking, sharing, and reflection through an in-depth examination of
ideas, concepts, research, and strategies presented in a professional resource.

The main goals of ETFO Book Clubs are:
To enhance the professional knowledge of our members.
To enhance the professional practice of our members.
To foster leadership at the local level.
To implement high-yield, research-based instructional strategies.
To monitor the impact or effects of instructional decisions on students.

To reflect on current teaching practices.

When professional book club experiences are tied to the real work of teachers, and
to authentic issues they are grappling with in their classrooms, teachers have a

deeper understanding of their impact on classroom practice and student learning.
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Professional book clubs provide an excellent opportunity for our members to
enhance their professional knowledge and practice. Participants attend four two-
hour sessions that focus on specific chapters of the various resources highlighted,
consider strategies they can try in their classroom, and reflect on and share their
experiences within a community of learners. As a facilitator, you will contribute to
building leadership capacity within our locals in the area of professional

development.

* =
ETFO Book Clubs are offered in partnership between locals and the provincial office.
Facilitator guides, such as this one, have been developed by members to support
you as you facilitate this book club.

%

A book club facilitator guides a group of participants through an

interactive discussion of a selected title. The facilitator

. ) , “The most
organizes the session and conducts the meetings valuable insight a
Group members can expect the facilitator to use open-ended group can have is

that the most
effective resources
participation. The facilitator also emphasizes the importance of for moving ahead
are found within

, o : their stuation and
at a time. The person in this role is not an expert and should within themselves.”

guestions, wait time, and paraphrasing to encourage

keeping the discussion on track, focusing on one topic or task

remain neutral allowing group members to share different R Bruce Wiliams

perspectives. All group members are valued and encouraged

to participate in their own way.

$ # "+
Any group that meets regularly to work together needs to identify a set of norms or
ground rules that will help a group do its work and discourage behaviours that

, x, . - o
E/ﬁ';";g;}g;vgeggp;;g %ﬁff Differentiating Instruction in the Regular Classroom Page 3
Fédération des enseignantes et des /¢ ~—  Book Club Facilitator Guide
2,

enseignants de 'élémentaire de 'Ontario

=Ly




interfere with a group’s effectiveness. Norms govern how the group will interact,

share, and learn together.

It is ideal to set norms at the beginning of a group’s work together inviting group
members to suggest ideal behaviours for groups, eventually refining them into an
agreed-upon set of norms. Once established and posted, groups need to continually

remind themselves about the norms they have created.

Some topics you may want to raise as starting points for discussion with your group

are:

Expectations for behaviour — How will your group relate to one another within (and
beyond) the group? Considering norms such as those in TRIBES such as right to

pass, attentive listening, and taking turns may be helpful.

Shared leadership — How will members share responsibility for the group? How will

decisions be made about what to read, when to meet, and where to meet be made?

Participation and interaction — How will members work together? Considering roles
such as recorder, timekeeper, and encourager may ensure that all group members

become involved in the discussions.

One strategy that may be helpful when reviewing group norms is ‘Round-Robin
Reflection’. In this process everyone takes 30 seconds to silently reflect on the
extent to which he/she honoured the group’s norms and to what extent it enhanced
the group’s work. The facilitator then chooses someone at random to share their
reflections. When this person is finished then another group member paraphrases
what they have heard. This process is repeated in round-robin fashion beginning

with the person to the right of the first speaker.
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Grounding is an excellent inclusion activity for introductory meetings. It serves
several purposes including:

establishing a norm for respectful listening;

bringing people into the here and now;

allowing people to connect with one another; and

allowing for expression of hopes and apprehensions.

Directions - Each person in round-robin fashion, speaks to these points:
name;
current role;
school,
reasons for joining a professional book study; and

expectations of the book club experience.

*
+ ]
Regardless of the nature of the group and its purpose, some basic
needs must be met within the group setting for it to be as focused, Powerful
productive, and interactive as possible. A good facilitator looks for Conversations:
signs of the characteristics listed below to determine whether it - Focused
provides the kind of satisfaction group members need. Periodically it - Productive
may be helpful to give group members time to evaluate the extent to - Interactive
which the group is meeting their individual needs.

The following are important needs group members value. As the group evolves, it is
about finding the balance between the needs of the group members and the group

work that needs to be accomplished.
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Feeling a sense of belonging — Group members need a collaborative environment
where they feel safe and supported in their presence and their contribution to the

group’s work.

Commitment to group goals — Group members achieve commitment when they see
value in the goals selected, having a part in selecting and refining those goals, and

directing the group process.

Sense of progress — It is important to give group members opportunities to reflect on

their progress toward goals so that members feel a sense of accomplishment.

Having confidence in the facilitator — A good facilitator establishes a supportive, risk
free learning environment emphasizing the importance of professional dialogue.

The facilitator organizes the sessions and conducts the meetings. The person in the
role of facilitator is not intended to be an expert and should remain neutral, allowing

participants to share different perspectives.

- ] / *

When developing a group’s capacity for powerful conversations,

Robert Garmston suggests that group members set aside “We should all

unproductive patterns of listening, talking, and participating. try to listen with
the same
intensity we

However, from time-to-time, facilitators may need to confront have when we

challenging situations. Late arrivals at meetings, overbearing are talking.”

participants, and conflict among group members can negatively Richard Saul

impact on a group. Although there is no “right” way to respond to Wurman

these problems, here are some possible solutions to common

problems faced by facilitators.
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Non talker — Honour an individual’s right to pass. Each member has the right to
choose when and to what extent they will participate in the group discussion; ask

open ended questions and learn to be silent.

Underminer — Focus on the agenda and topics agreed upon by the group. Don’t
acknowledge or over react; at the end of the session revisit the group norms and

their purpose.

Rambler — When the member pauses, refocus attention by restating the relevant

points and move on; ask "How does that relate to ?"

Side talker — Re-direct conversation by asking the person an easy question or to
paraphrase what has been stated; create a parking lot (flip chart, sticky notes) to

post questions or issues that can be discussed in a later session.

Over talkative — State "We only have a limited amount of time today. We want

everyone to have a chance.”

%
Robert Garmston. ‘Teacher Talk That Makes a Difference’ Educational Leadership,
ASCD, April 1998.

Garmston, R. & Wellman, B. ‘The Adaptive School: A Sourcebook for Developing
Collaborative Groups’, Christopher-Gordon Publishers, 1999.

Richardson, J. ‘Norms Put the ‘Golden Rule’ into Practice for Groups’, Tools for
Schools, NSDC, August-September 1999.

Easton, L.B. ‘Powerful Designs for Professional Learning’ NSDC, 2004.

Richard G. Weaver & John D. Farrell. ‘Managers as Facilitators: A Practical Guide to
Getting Work Done in a Changing Workplace’, McGraw Hill, 1999.

Bennett J., Dawson R., & Torney. ‘Book Study Facilitator’'s Guide for Teaching
Student-Centred Mathematics.” Pearson Education Canada, 2007.

Wisconsin Staff Development Council — www.wi-sdc.org.
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This book club is recommended for all teachers committed to reaching and teaching
all learners. Through the book study, teachers will discuss examples that illustrate
differentiation in many content areas. Discussion will include evaluation in a
differentiated classroom, how to manage both behavior and work tasks, ways to get
to know your students and how to make instructional changes in response to

learners’ needs, styles, and/or interests.

This book club will engage teachers in thinking about teaching and learning; how to
respond to an increasingly broad spectrum of student needs, backgrounds, and
learning styles in the classroom. Teachers will discuss strategies that help to better
address and manage the variety of learning needs in the classroom.

Through the book club sessions, teachers will be introduced to a wide variety of
strategies that will help to:

Develop challenging and engaging tasks for every learner

Group your students for instruction

Grade differentiated tasks

Manage your classroom while students are engaged in differentiated tasks

Finally, participants will explore how to plan and organize for differentiation in the

regular classroom.

Federation of Ontario
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Chapter One, pages 5 to 18 (to be read in advance of this session) and Chapter Two,

pages 21 to 26 (to be explored together).

& ] ]
The purpose of this session is to provide the group with a chance to process what they
read in Chapter One, read Chapter Two together, and determine a suitable homework
activity, based on the suggestions in the book that will help them to know their

students.

- 2 3&#4

During this session participants will:
think critically about a definition of differentiated instruction;

think critically about their practice and where they may already be differentiating;

and

determine actions that will lead to more differentiation, through reflection and

discussion.

Chart paper.

Markers.

Placemat guide (line master 1.1 in the Support Materials Section) for each small
group of three or four.

The author says...so what? (line master 1.2 in the Support Materials Section) for
each pair.

Differentiating Instruction in the Regular Classroom Page 9
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A copy of Education for All: Report of the Expert Panel on Literacy and Numeracy
Instruction for Students with Special Education Needs, K to 6 (Ontario Ministry of

Education, 2005), for each participant

( 66

Discussing a definition of ‘differentiated instruction’.

1. Definition. “Differentiating instruction means changing the pace, level, or kind of
instruction you provide in response to individual learners’ needs, styles or
interests.” Record the definition on chart paper. Ask how the definition is
represented in the examples of teacher practice on pages 5 and 6. (e.g. Larry
Kimmer pre-tests his grade fours to find out what they can recall about graphing.
Larry then groups his students based on the instructional needs the pre-test

identifies.)

2. Placemat activity. (line master 1.1 in the Support Materials Section). What does
differentiation look like and sound like? Ask participants to imagine that they are
standing in the doorway of a classroom where the teacher differentiates for her
students. Ask them to think about what they would see the teacher doing, what
they would see the students doing, and what they might notice about the
classroom itself. In groups of three or four, participants will complete a placemat
activity where the first step is to have each participant take five minutes to
independently record their response to the above questions in one section of the
placemat. Then each participant shares their response with the other members of
their small group. One of the group members then records a summary of
everyone’s responses in the centre of the placemat. A reporter from each small
group then shares one item from their centre section with the rest of the large
group. Facilitator may wish to direct participants to consider the author’s
references to content, process and product (pages 10 and 11), the teacher’s role
(pages 11 and 12), and the “Qualities of a Supportive Classroom Environment for
Differentiation” (pages 12 and 13).

Differentiating Instruction in the Regular Classroom Page 10
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3. Summary. Briefly summarize the discussion of Chapter One by referring
participants to the chart on page 17 entitled “Differentiated Instruction Means....”
as a handy reference that they may want to mark with a sticky. Remind participants
that the Classroom Practices Inventory that they completed is for their reference.
You can also suggest that they may want to keep it and complete it again at the
end of the book study to think about the changes overtime. Provide one last

opportunity for questions in regard to Chapter One.

Looking at Chapter Two Together. Preface the reading of this section by noting that
the author is American, therefore the group will need to think about the Ontario context
as they read. For example, how would you use the OSR in reference to her message?
Participants would find Education for All, particularly Chapter Four, a useful document
to accompany this chapter. A Guide to Effective Literacy Instruction Grades 4 to 6,

Volume One and Volume Two also overlap with Heacox’s Chapter Two.

In the opening paragraph of the chapter Heacox states that getting to know our
students and understanding how they differ from one another is essential to
successful differentiation. She goes on to describe how we can get to know them and
shares tools for doing so. Homework between session one and two will be to try one

of these tools out.

Divide Chapter Two into chunks, so that the number of chunks is equal to the number
of pairs in the group. Prepare a list of the chunks and the corresponding pages on
chart paper as a visual reference. Each pair will have 10 minutes to read their section
and think critically about what they read, recording their work on a copy of “The author
says...so what” (line master 1.2 in the Support Materials Section). One member of
each pair will be the recorder and one the reporter. After reading their section, each
pair determines the significant or interesting point(s) made by the author by quoting a
line or sentence in under the heading “the author says” and then makes a connection
to classroom experience under the heading “so what”. Ask each group to share what

they learned in their section by briefly sharing with the whole group.
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The author has indicated that getting to know our students is essential to successful
differentiation. In order to try this for ourselves, we need to apply one of the following
tools:
Creating a student learning profile (suggest participants use the templates and
examples in Education for All, Chapter Four for a model that fits the Ontario
context).
Interest Inventory (see also A Guide to Effective Literacy Instruction Grades 4 to 6,
Volume Two, page 43).
Projects, Presentations, Performance (the one that is appropriate to the grade they
teach).
Multiple Intelligences Checklist (see also A Guide to Effective Literacy Instruction
Grades 4 to 6, Volume One, pages 137 to 142 for additional MI templates).
Multiple Intelligences Observations.
Participants may decide individually which tool they would like to complete, or you
can suggest that they work in pairs, agreeing to use the same tool. The latter
would facilitate discussion and provide support. Each participant will bring their
results to the next session, and be prepared to discuss their observations about
using the tool they chose.

(3% * (6
Completing the tool above and bring the results to the next session.
Read chapter three, “What do you teach?”
Bring a curriculum document to the next session. (See the notes in the next

section.)

Differentiating Instruction in the Regular Classroom Page 12
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Chapter Three, pages 53 to 65.

&1 b

The purpose of this session is to consider the homework assignment about getting to
know the students and to look at how essential questions can help us plan for

differentiation.

- 2 3&#4

During this session participants will:
discuss the pros and cons of the tools for getting to know students;
reflect on how knowing your students can help with differentiating; and

collaboratively create a curriculum map for a unit of instruction.

Each participant should bring their homework (tools they tried in the classroom to
know more about their students).

Each participant should bring a curriculum document for a subject they wish to
focus on (they may wish to have access to support materials they regularly use to
teach that subject e.g., teacher’s guides).

One copy of page 63, “Essential Questions and Unit Questions” for each
participant (this may be more than you need but will come in handy).

One copy of pages 64-65, “Curriculum Mapping” per participant (preferably copied
side by side on tabloid paper).

Differentiating Instruction in the Regular Classroom Page 13
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One copy of Sample Curriculum Map using Ontario Curriculum (see Line Master

2.1 in the Support Materials Section) for each participant.

( 16

Each participant was to try one of the following tools:
Create a student learning profile (reminder that it was suggested that participants
use Education for All, Chapter Four).
Interest inventory.
Projects, presentations, performance (appropriate to the grade).
Multiple intelligences checklist.
Multiple intelligences observations.
Organize participants by tool used. Ask them to discuss the pros and cons of the
tool and whether they learned anything about their students that they didn’t know
before. Ask someone who worked on each tool to share the key points of the

discussion with the whole group.

“Since knowing your students is key to differentiating instruction, participants
may want to try an additional tool. As a staff, you may want to decide on a
common approach (i.e. everyone collecting the same information) or format
(perhaps those suggested by the author, one of the samples in Education for
All, or something you create together), so that information can be easily shared
teacher to teacher.”

76
1. Fundamental Concepgs. The author refers to curriculum standards, which is
common language in the U.S., where in some sates, each district writes its own
curriculum. Of course, in Ontario, we have a curriculum that is common across the
province. Heacox notes that differentiating instruction is the most effective way to

help our students meet curriculum standards or expectations.

This chapter outlines a process that guides us to think about “essential questions”
so that we maintain a strong focus on those things we want students to know and
do by the end of a unit of study, or even understand in the broader context of a

Differentiating Instruction in the Regular Classroom Page 14
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term. Teachers who have worked with essential questions have also found them to
be extremely helpful when teaching combined grades. In the Ontario context,
essential questions may come from the overall expectations. In the Ontario
Curriculum 1 to 8: Social Studies, History and Geography (Revised) teachers may
want o refer to page 4 for a table of Fundamental Concepts. Though the name is
different, basically fundamental concepts and essential questions are both labels
getting at those things we absolutely want our students to know and do. An
example of curriculum mapping using the Ontario curriculum is provided in Line
Master 2.1. Participants may find it helpful to have while they work through the
planning activities. You will note that specific expectations for the Ontario
Curriculum were recorded in the Curriculum Standards column of the Curriculum

Map template (page 64).

Heacox will refer to the work that is planned in this session, throughout the rest of
the book. Participants should be organized so that they have at least one partner
to plan with. Trios will work too, but groups of four will be too cumbersome. Each
group will need to choose a subject and unit to plan. Suggest that it be one that
they are to present to the class sometime in the near future (between Sessions

Three and Four).

. Determining Essential Questions. Determine planning groups and curriculum
focus. Each group will complete a copy of page 63, Essential Questions and Unit
Questions. Refer participants to the examples and helpful tips provided by the

author on pages 54 to 56.

. Curriculum Mapping. Each group will then complete the Curriculum Map for the
unit they have decided to work on. Caution them not to try to plan a whole unit, but
to map it out in fairly broad strokes. The examples and tips on pages 56 to 60
should help. Be sure to also provide the curriculum map written for the Ontario
curriculum, grade four social studies, found in Line Master 2.1 of this guide. Page

61 has a sample list of skills that will also be helpful. Check in after 30 minutes to
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see if participants have questions or concerns they’d like to discuss. At this time
you may also want to suggest that they try to have some information in each of the
four columns of the curriculum map, even if they aren't finished listing all of the

standards or topics. This will ensure they have something to work with next time.

8

Call the group together and engage them in a discussion. Ask how they felt about the
curriculum mapping process. Determine how much of the map each group completed.
Remind them that formulating essential questions and unit questions will give them a
framework upon which to differentiate activities. The next chapter they read, Chapter
Four “How Do You Teach?” will help them with the specifics of differentiating this unit
by combining the map they’ve created with what they know about their students (the
homework after session one). Participants will want to get together between sessions
to complete their map as part of their homework.

(3% * (8
Complete Curriculum Map.

Read Chapter Four, pages 67 to 84.
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Chapter Four, pages 67 to 84.

&'1 ]

The purpose of this session is to consider the opportunities for differentiation in the
plan that was created and how the two familiar educational models, Bloom’s taxonomy
and Gardner’s theory of multiple intelligences, can be used to differentiate instruction.
In addition, teachers will learn the model of how to differentiate in the context of adult

learning

- 2 3&#4

During this session participants will think critically about their classroom plans and
their students needs and apply Bloom’s taxonomy and multiple intelligences theory to

classroom practice.

Pre-assessment prompts for Bloom'’s taxonomy and multiple intelligences, either
as handouts or on chart paper (see line master 3.1 in the Support Materials
Section).

‘Independent’ study tasks cards for Bloom’s taxonomy and multiple intelligences
(see line master 3.2 in the Support Materials Section).

Copies of pages 80-81, Matrix Plan; copies of pages 82-83, Integration Matrix.
Challenge Centres (see line master 3.3 in the Support Materials Section).

One copy of the options for teaching their unit (see line master 3.4 in the Support

Materials Section).

Differentiating Instruction in the Regular Classroom Page 17
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One copy of the summary of Chapters Five, Six and Seven for each participant,

(see line master 3.5 in the Support Materials Section).

( 38

Check in with participants as to whether they might need time to complete their

curriculum maps.

76

1. Pre-Assessment. Thig next part of Session Three models, with adult learners in
mind, differentiated instruction by pre-assessing for understanding and offering
choice to participants. Participants will complete the pre-assessment (see line
master 3.1 in the Support Materials Section). Based on their results they will select
whether they spend a few minutes processing their learning about Bloom’s
taxonomy or multiple intelligences. Once they have determined their learning
needs they will spend 15 minutes in independent (independent of the facilitator but
with a small group) study of either Bloom’s or MI, using Independent Study Cards

(see line master 3.2 in the Support Materials Section).

Provide pre-assessment prompts (see line master 3.1 in the Support Materials
Section) as either a handout or on chart paper. Participants consider their
responses and then choose to either work through an independent study card with
a partner, or if their responses to the pre-assessments warrant, go right to the

Challenge Centre.

2. Independent Study Cards. Provide the appropriate study cards (see line master
3.2 in the support material section) to each group or have ‘stations’ set up if space
allows.

or

3. Challenge Centres. Challenge Centres are described in the chapter on choice,
pages 107 to 109. Challenge Centres can be designed to stress new concepts,
new content, or the application of skills. These activities are designed for

Differentiating Instruction in the Regular Classroom Page 18
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application of understanding about Bloom’s taxonomy or multiple intelligences. If,
in fact, participants self-identify a solid understanding of both Bloom’s taxonomy
and multiple intelligences theory, they can complete a challenge centre activity.
Have the challenge centre set up somewhere in the room. Either leave the
challenges all on one sheet as they appear (see line master 3.3 in the Support
Materials Section), or cut them up into ‘job cards’. Participants who go there will

choose a challenge to complete.

The pre-assessment, independent study and challenge centre were designed with
adult learners in mind, in an attempt to model some of the aspects of differentiated
learning outlined in Chapters Five to Eight. (If all participants did not have a chance
to explore all each of the aspects, you may need to take a minute for them to do
s0.) Summarize this section by asking participants to discuss how their needs as
learners were met through this approach. (For example, they didn’'t spend valuable

instructional time on content they already knew.)

. How Differentiated is Your Curriculum Map. Now its time to think about the
maps that were planned as part of session two, in terms of Bloom’s taxonomy and
the multiple intelligences. Participants will examine their unit for the level of
challenge and variety. With their planning partner(s), have participants take five
minutes to examine the sample unit in figure eight on page 71, using the key at the
bottom of the page. Ask them to consider whether each of the intelligences and all
of the levels of thinking were represented and which ones occur most often. Once
participants have noted that the knowledge and comprehension levels appear least
often, remind them of the author’s statement on page 68, “by its very nature,
Bloom’s higher level of thinking re-teach or reinforce basic content.” Essentially, to
work at the higher levels students need to recall lower level information and revisit
lower level skills through the more rigorous activity.

Refer participants to the sub-heading “Coding Your Map for Differentiation” at the

top of page 72. Have them take 15 minutes to complete the three steps with their
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planning partners. They will likely identify gaps in either challenge or variety. The

remainder of the time is to plan activities to remedy these gaps.

Participants will choose either the Matrix Plan or the Integration Matrix to improve
their plans. The Matrix Plan is described and samples provided, on pages 74 to 76.
The Integration Matrix is described and samples provided on pages 76 to 79.
Keeping Heacox’s formula for writing “short and sweet” differentiated activities,
content + process + product = the learning experience (see page 72), in mind,
planning partners will work to improve their units according to the gaps they

identified. Have the templates photocopied for them to fill in.

Check in after 30 minutes to see how the task is going.

38

At this point participants have thought about how a unit can be differentiated. They will
now choose one of the options below for implementing it:

Option One: Teach the unit, as is, knowing that the challenge and variety they have
built in represent a significant next step in their practice. If this is the option chosen,
they agree to teach the unit before the next meeting, with each other as support during
implementation, and come back to Session Four prepared to discuss how it went, how
this unit differed from how they have previously taught the unit, what they noticed
about their students as the unit was taught. They may then choose to try the task

below to continue their learning about differentiated instruction.

Option Two: Teach the differentiated unit and also try some of the techniques
described in Chapters Five, Six and Seven. If this is the option chosen, planning
partners can review the Chapter Summaries (see line master 3.5 in The Support
Materials Section) to determine which chapter has an approach they would like to try
in the context of the unit they have planned and what they know about their students.
If this is the option chosen, they agree to implement the unit before the next meeting,

with each other as support during implementation, and come back to Session Four
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prepared to discuss how it went, how this unit differed from how they have previously

taught the unit, what they noticed about their students as the unit was taught.

(3% * (6
Option One. Teach the unit. Return to Session Four prepared to discuss:
General impressions of how it went.
How this unit differed from how they have previously taught the unit.

What they noticed about their students as the unit was taught.

Option Two. Read Chapters Five, Six and Seven, as decided. Discuss with their
planning partner. Teach the unit. Return to Session Four prepared to discuss:
General impressions of how it went.
How this unit differed from how they have previously taught the unit.

What they noticed about their students as the unit was taught.
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Chapter Five, Six, and Seven (or no readings, depending on choices made in Session
Three).

&1 ]

This purpose of this session is to share the implementation of the units and to

celebrate the learning of the group.

- 2 3&#4

During this session participants will think critically about their implementation of a

differentiated unit and determine next steps as appropriate.

Units with any support materials to support the discussion of the implementation
e.g., student work samples, reflection on student responses to the differentiated
unit.

Chart paper and markers.

Book Club Evaluation Form (see line master 4.1 in the Support Materials Section).

6

)

Check in with pa(rticipants as to status of their unit implementation. Some may be
finished, some may be part way through. Acknowledge that sometimes plans go awry
but everything should be accepted. You also need to confirm who chose Option One
and who chose Option Two for implementing the units. You also need to know who
went with Chapters five, six and/or seven, in order to organize the debriefing.
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1. Debrief Implementing the Units. In order to share general impressions, organize
“graffiti boards”. Prepare four pieces of chart paper, one with each of the following
as a heading. “This was great!” “Under Construction” “Things | would do again”
“Things Students Said or Did". Give each participant a marker and without talking,
they circulate through the graffiti boards, reading what's already written and jotting
down brief messages (single words of phrases). Allow 5 to 10 minutes. At the end,

briefly summarize your own impressions of the things people wrote.

Divide the participants into the following groups:
1. Those who chose Option One at the end of Session Three.
2. Those who chose Option Two and tried flexible grouping (Chapter Five).
3. Those who chose Option Two and tried tiered assignments (Chapter Six).
4. Those who chose Option Two and incorporated choice (Chapter Seven).

In these groups participants should discuss:
1. How this unit differed from how | have previously taught the unit.

2. What I noticed about my students as the unit was taught.

Participants will also likely discuss other things such as resources, time, classroom
management, but it is the focus on the students that will really help them to consider
the impact of the strategies they have tried. You may want to appoint a timekeeper
within each group to ensure that everyone has a chance to share within the time you
give them. With 5 minutes left, stop the groups and ask them to appoint a group
spokesperson. They should summarize the key points of their discussion in order to

share with the whole group. Engage them in a whole group sharing.

6

How do we feel about differentiation now?

Where do we want to go next?
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Depending on what decisions the group has made about proceeding with the optional
fifth session, engage them in a conversation about next steps they’d like to take in

regard to further reading of the text and or gathering to discuss it.

Evaluation. Teachers complete the Book Club Evaluation Form (see line master 4.1

in the Support Materials Section).

3

A Guide to Effective Literacy Instruction Grades 4 to 6, Volume One Foundations of
Literacy Instruction for the Junior Learner. Ontario Ministry of Education, 2006.

A Guide to Effective Literacy Instruction Grades 4 to 6, Volume Two: Assessment.
Ontario Ministry of Education 2006.

Education For All: Report of the Expert Panel on Literacy and Numeracy Instruction for
Students with Special Education Needs, K to 6_(Ontario Ministry of Education, 2005).

Bennett, Barrie and Carol Rolheiser. Beyond Monet: The Artful Science of
Instructional Integration, Bookation Inc. Toronto, 2001.

Gardner, Howard. Frames of Mind: The Theory of Multiple Intelligences New York,
Basic Books, 1993.

Gardner, Howard. Intelligence Reframed: Multiple Intelligences for the 21°' Century
New York, Basic Books, 2000.

Wiggins, Grant and Jay McTighe. Understanding by Design. Alexandria, VA:
Association for Supervision and Curriculum Development, 1998.

Bennett, Barrie and Carol Rolheiser. Beyond Monet: The Artful Science of
Instructional Integration, Bookation Inc. Toronto, 2001.
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Line Master 1.1

/ S # :

Place Mat is a form of collaborative learning that combines writing and dialogue to
endure accountability and participation of all students. It involves groups of students
working both alone and together around a single piece of paper to simultaneously
involve all members.

)

Chart paper is preferable, but not necessary, pens, and pencils.

The paper is divided up into pieces based on the number of member in the

up with a central square or circle. (See next page).

Other organizers can be placed within the place mat to help structure material.

dents work alone first. How long do you want this to last? Do students

have the skill of respecting the learning time of others quietly? If not, what can
you do to pre-teach the skill?

Students share information with their group. Results are recorded in the centre

5
[]
[]

gro
[]
I & 9$))
[] Stu
[]

of t
[]

he page.

How structured will the sharing be? Round-robin? Three-step Interview?
How much time and in what order?

How will accountability for listening be built?

Will any formal group roles be assigned such as ‘recorder’?

Is the primary purpose here listening, or probing deeper as each speaks, or
both?

What pre-skills need to be taught to make this effective? (Active listening?
Questioning? Critical thinking? Effective communication?)

Sharing then takes place between groups. This can be done with Walkabout,
Round-robin, reporting to the whole class or a number of techniques depending
on your purpose or time.

Who will speak for the group?

Again, how will accountability be built in?

How will note taking take place so all have the results of the class?
How will a safety net be created for the very shy, etc.?
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Adapted from Beyond Monet -The Artful Science of Instructional Intelligence, Barrie Bennett/Carol Rolheiser.
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Line Master 1.2

Chunk we read

The author says... So what?
Record significant or interesting statements | Consider the impact on the classroom.
or ideas.
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Line Master 2.1

Subject: Social Studies (Heritage and Citizenship) Grade 4 Unit: Medieval Times

Essential Questions:

Power and Governance

How are laws and ru
societies?

Culture

How do people of different times think
about their world? What are the things
that influence how they live?

Unit Questions:

les enforced in

society?

What are the rights and responsibilities
of the different members of medieval

How did religion, the environment,

technology, and relationships impact
on people in medieval times?
How do those things influence impact

on us living in Canada today?

Curriculum Content/Topics Skills Projects/Products
expectations

Identify and Hierarchical structure | Formulating Graphic organizer to
describe the major | of society. guestions. describe an aspect of

features of daily
life and social
organization.

Uses tools and
resources to
support
investigations.

Relate significant
elements of
medieval society
to contemporary
Canadian society.

Daily aspects of life.

Castles and castle
life.

Expanding contact.
Religion.

Technology.

Analyzing primary
and secondary
sources.

Comparing and
contrasting.

Representing in
maps, models,
media, oral
presentations,
drawing and/or
writing.

daily life for people
living in medieval
times.

Role-play.

Letter to a child living
in medieval times.

Scale drawing.

Poster.
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Line Master 3.1

1. Consider your experience with Bloom’s Taxonomy.
a. Can you name the levels of Bloom'’s taxonomy with 85%-100% accuracy?
b. Could you describe the last time you used Bloom’s when planning an
instructional activity to a colleague?
c. Can you compare and contrast depth and breadth in terms of instructional
content?

If you responded with “yes” to at least two of these questions, you likely have a solid
understanding of Bloom’s taxonomy.

2. Consider your experience with Multiple Intelligences
a. Can you name the eight intelligences identified by Howard Gardiner?
b. Could you describe the last time you incorporated one or more intelligences
into an instructional activity to a colleague?
c. Would you be able to explain why you would want students to work with the
intelligences in which they are less able?

If you responded with “yes” to at least two of these questions, you likely have a solid
understanding of Multiple Intelligences.

If you have identified a ‘solid’ understanding of only one of these models, work through
the Independent Study card for the other one.

If you have a ‘solid’ understanding of both models, move to one of the Challenge
Centres and complete one or more of the activities there, as time permits.
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Line Master 3.2

Task One
Review the descriptions or each of Bloom’s levels on page 68.

Task Two

On page 67 the author says: “Challenge does not necessarily mean simply more work,
especially not more work of the same kind.” Discuss with a partner what you think this
means for students and in terms of the teacher’s role.

Task One

Review the eight intelligences as described on page 37. Think of which one best
describes you as a learner.

Task Two
Review page 36. Discuss with a partner, why it is important to provide students with
opportunities to strengthen the intelligences for which they are not as strong.
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Line Master 3.3

&

Consider the task below. Transform it into a higher order task. Name the villain in a
fairy tale. Explain why you think he or she is a villain by creating an illustration for the
narrative.

Below are three lists of words frequently used in instructional tasks that pertain to a
level of Bloom’s taxonomy. Identify the level of each and put them in order of
complexity.

List One List Two List Three
Compose Tell Demonstrate
Hypothesize List Construct
Design Define Record
Produce Record Order
Transform Name Implement

Choose two intelligences that you are not very familiar with. Design a symbol or
graphic for each that would easily identify to someone else the important aspects of
that intelligence.

%
Below are three lists of words frequently used in instructional tasks that pertain to a
specific intelligence. ldentify the intelligence of each. Add three more ideas to each
list.

List One List Two List Three
Rap Classification Discussion
Lyrics Collection Interview
Jingle Observation Group activity
Beat Forecast
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Line Master 3.4

&* 527

What you have accomplished to this point in the book study is significant. You have
likely learned something new about your students, taken a unit of curriculum and
incorporated Bloom’s taxonomy and multiple intelligences into it. Choose one of the
options below as a next step:

&* &
Teach the unit, as is, knowing that the challenge and variety you have built in
represent a significant next step in your practice. If this is the option | choose, | agree
to teach the unit before the next meeting, with my planning partner as support if | need
it, and come back to Session Four prepared to discuss:
- General Impressions Of How It Went.

How This Unit Differed From How | Have Previously Taught The Unit.

What | Noticed About My Students As The Unit Was Taught.

I Know That | Can Try Option 2 At A Later Date To Continue My Learning About
Differentiated Instruction.

&*
Teach the differentiated unit and also try some of the techniques described in
Chapters Five, Six, and Seven. If this is the option chosen, my planning partner(s) and
| can review the chapter summaries (Appendix 3.5) to determine which chapter has an
approach we would like to try in the context of the unit we have planned, and what we
know about our students. If we choose this option, we agree to implement the unit
before the next meeting, with each other as support during implementation, and come
back to Session Four prepared to discuss:

General Impressions Of How It Went.

How This Unit Differed From How | Have Previously Taught The Unit.

What | Noticed About My Students As The Unit Was Taught.

I Know That | Can Try The Ideas In The Other Chapters At A Later Date.
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Line Master 3.5

) 2 % )" ),

Use this summary to help you decide whether you want to read and apply Chapter
Five, Six, or Seven. You may also need to skim and scan the chapters to make your
decision.

* 0, 0 ) + 1% " # ”
This chapter starts to get at the heart of differentiated instruction. You may have used
small group instruction or cooperative learning in your classroom before. Your groups
may have been students or teacher selected, heterogeneous or homogeneous, but
this is a bit different. Flexible instructional grouping is specifically intended to provide a
better instructional match between students and their individual needs. When you
group flexibly, you create instructional groups and prescribe specific activities to
respond to students’ learning needs. The author provides examples and tips on how to
proceed.

* )" 0 ) + 1
Tiered assignments are differentiated learning tasks and projects that you develop
based on your diagnosis of student needs. Students will be grouped according to their
instructional needs and using your curriculum map. You can tier based on challenge
level, complexity, resources, outcome, process, or product. Examples of each are
provided in the chapter.

* ), 0 ) + 1
Offering choices is an important way to motivate students and to get them interested
in a project. This chapter presents four strategies for providing students with choice:
pathways plans, project menus, challenge centres and spin-offs. Some of these
options for incorporating choice are more complicated that others and some may
match you units and classroom context better than others. You should feel free to
choose one or two of the four options.
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Line Master 4.1

1. My overall impression of the ETFO Book Club Excellent Good Fair Poor
is:
] ] | |
Please explain your answer:
2. Outline the most useful feature(s) of the program and why?
3. What three things from the ETFO Book Club had the most impact on you?
a.
b.
C.
4. How do you think your learning from the ETFO | To a Great Somewhat Very Not All
Book Club will impact your work? Extent Little
M| | ] |

Please explain your answer:
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5. What one thing would you change or add to the program to enhance its effectiveness and

applicability in your work?

Agree Disagree

6. The ETFO Book Club model was appropriate for the ] O

type of learning | expected:

Please explain your answer:
Strongly Agree Disagree Strongly

7. Attending the ETFO Book Club changed my Agree Disagree

understanding of ETFO as a professional

organization: L L N N

Please explain your answer:

8. Can you suggest ways this ETFO Book Club could be more environmentally friendly?

Overall comments:
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