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The Elementary Teacher’'s Federation of Ontario is committed to providing
professional development for it members in a variety of forms. Teachers are best able
to determine what professional development they need to pursue as life-long learners
and ETFO Book Clubs are designed for voluntary participation of interested members.
As ETFO professional development programs and services continue to evolve to meet
the challenging needs of educators and their students, the new season of offerings
has been expanded to include book clubs with a focus on classroom management,

differentiated instruction, and Kindergarten.

Professional book clubs provide an excellent opportunity for members to reflect on
their classroom practice, enhance their professional knowledge, and engage in the
professional learning that best meets their needs and the needs of their students.
A book club is a staff learning experience that gives educators an opportunity for
professional networking, sharing, and reflection through an in-depth examination of

ideas, concepts, research, and strategies presented in a professional resource.

The main goals of ETFO Book Clubs are:
To enhance the professional knowledge of our members.
To enhance the professional practice of our members.
To foster leadership at the local level.
To implement high-yield, research-based instructional strategies.
To monitor the impact or effects of instructional decisions on students.

To reflect on current teaching practices.

When professional book club experiences are tied to the real work of teachers, and to
authentic issues they are grappling with in their classrooms, teachers have a deeper

understanding of their impact on classroom practice and student learning.
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Professional book clubs provide an excellent opportunity for our members to enhance
their professional knowledge and practice. Participants attend four two-hour sessions
that focus on specific chapters of the various resources highlighted, consider
strategies they can try in their classroom, and reflect on and share their experiences
within a community of learners. As a facilitator, you will contribute to building

leadership capacity within our locals in the area of professional development.

ETFO Book Clubs are offered in partnership between locals and the provincial office.
Facilitator guides, such as this one, have been developed by members to support you

as you facilitate this book club.

A book club facilitator guides a group of participants through an

interactive discussion of a selected title. The facilitator

. . . “The most
organizes the session and conducts the meetings valuable insght a
Group members can expect the facilitator to use open-ended group can have is

that the most
effective resources
participation. The facilitator also emphasizes the importance of formoving ahead
are found within

: o : their stuation and
at a time. The person in this role is not an expert and should within themselves.”

guestions, wait time, and paraphrasing to encourage

keeping the discussion on track, focusing on one topic or task

remain neutral allowing group members to share different R Bruce Wiliams

perspectives. All group members are valued and encouraged

to participate in their own way.

$ %
Any group that meets regularly to work together needs to identify a set of norms or

ground rules that will help a group do its work and discourage behaviours that interfere

A
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with a group’s effectiveness. Norms govern how the group will interact, share, and

learn together.

It is ideal to set norms at the beginning of a group’s work together inviting group
members to suggest ideal behaviours for groups, eventually refining them into an
agreed-upon set of norms. Once established and posted, groups need to continually

remind themselves about the norms they have created.

Some topics you may want to raise as starting points for discussion with your group

are:

Expectations for behaviour — How will your group relate to one another within (and
beyond) the group? Considering norms in TRIBES such as right to pass, attentive

listening, and taking turns, may be helpful.

Shared leadership — How will members share responsibility for the group? How will
decisions be made about what to read, when to meet, and where to meet be made?

Participation and interaction — How will members work together? Considering roles
such as recorder, timekeeper, and encourager may ensure that all group members

become involved in the discussions.

One strategy that may be helpful when reviewing group norms is ‘Round-Robin
Reflection’. In this process everyone takes 30 seconds to silently reflect on the extent
to which he/she honoured the group’s norms and to what extent it enhanced the
group’s work. The facilitator then chooses someone at random to share their
reflections. When this person is finished then another group member paraphrases
what they have heard. This process is repeated in round-robin fashion beginning with

the person to the right of the first speaker.
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Grounding is an excellent inclusion activity for introductory meetings. It serves several
purposes including:

establishing a norm for respectful listening;

bringing people into the here and now;

allowing people to connect with one another; and

allowing for expression of hopes and apprehensions.

Directions - Each person in round-robin fashion, speaks to these points:

name;

current role; Powerful

school: Conversations:

reasons for joining a professional book study; and Focused

expectations of the book club experience. Productive
Interactive

% & $

Regardless of the nature of the group and its purpose, some basic needs must be met
within the group setting for it to be as focused, productive, and interactive as possible.
A good facilitator looks for signs of the characteristics listed below to determine
whether it provides the kind of satisfaction group members need. Periodically it may
be helpful to give group members time to evaluate the extent to which the group is

meeting their individual needs.

The following are important needs group members value. As the group evolves, it is
about finding the balance between the needs of the group members and the group

work that needs to be accomplished.

Feeling a sense of belonging — Group members need a collaborative environment
where they feel safe and supported in their presence and their contribution to the

group’s work.
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Commitment to group goals — Group members achieve commitment when they see
value in the goals selected, having a part in selecting and refining those goals, and

directing the group process.

Sense of progress — It is important to give group members opportunities to reflect on

their progress toward goals so that members feel a sense of accomplishment.

Having confidence in the facilitator — A good facilitator establishes a supportive, risk
free learning environment emphasizing the importance of professional dialogue. The
facilitator organizes the sessions and conducts the meetings. The person in the role
of facilitator is not intended to be an expert and should remain neutral, allowing
participants to share different perspectives.

)

When developing a group’s capacity for powerful conversations,

Robert Garmston suggests that group members set aside “We should all

unproductive patterns of listening, talking, and participating. try to listen with
the same
intensity we

However, from time-to-time, facilitators may need to confront have when we

challenging situations. Late arrivals at meetings, overbearing are talking.”

participants, and conflict among group members can negatively Richard Saul
Wurman

impact on a group. Although there is no “right” way to respond to

these problems, here are some possible solutions to common

problems faced by facilitators.

Non talker — Honour an individual’s right to pass. Each member has the right to
choose when and to what extent they will participate in the group discussion; ask open

ended questions and learn to be silent.
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Underminer — Focus on the agenda and topics agreed upon by the group. Don’t
acknowledge or over react; at the end of the session revisit the group norms and their

purpose.

Rambler — When the member pauses, refocus attention by restating the relevant

points and move on; ask "How does that relate to "

Side talker — Re-direct conversation by asking the person an easy question or to
paraphrase what has been stated; create a parking lot (flip chart, sticky notes) to post

questions or issues that can be discussed in a later session.

Over talkative — State "We only have a limited amount of time today. We want

everyone to have a chance.”

Robert Garmston. ‘Teacher Talk That Makes a Difference’ Educational Leadership,
ASCD, April 1998.

Garmston, R. & Wellman, B. ‘The Adaptive School: A Sourcebook for Developing
Collaborative Groups’, Christopher-Gordon Publishers, 1999.

Richardson, J. ‘Norms Put the ‘Golden Rule’ into Practice for Groups’, Tools for
Schools, NSDC, August-September 1999.

Easton, L.B. ‘Powerful Designs for Professional Learning’ NSDC, 2004.

Richard G. Weaver & John D. Farrell. ‘Managers as Facilitators: A Practical Guide to
Getting Work Done in a Changing Workplace’, McGraw Hill, 1999.

Bennett J., Dawson R., & Torney. ‘Book Study Facilitator's Guide for Teaching
Student-Centred Mathematics.’ Pearson Education Canada, 2007.

Wisconsin Staff Development Council — www.wi-sdc.org.
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This book club shows teachers how to take charge of their own professional
development. Participants will focus on their own experiences and strengths and

become problem solvers rather than consumers of external knowledge.

During the sessions, teachers will examine:
Their current beliefs about professional learning;
Contexts for reform and their own teaching contexts;
How the conditions in learning experiences relate to professional development
and/or professional learning; and

Knowledge of creation culture.

This book club will engage teachers in discussions related to their own professional
learning including: taking charge of educational change, models and principles of
professional learning, and the differences between professional development and

professional learning and learning structures.

Participation in this book club will show teachers how they can create change in the
education system and improve their students’ chances of success through their own

professional learning.
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None required.

$ 1 & & (*
An anticipation guide (see Line Master 1A in the Support Materials Section),
completed before the first session, will allow participants to reflect on their current
beliefs about professional learning. This guide will be revisited at the last session.
Participants will reflect on how their beliefs about professional learning have

changed over the course of the book club.

' *
H o, &
During this session participants will:

Engage in an activity to reflect on current beliefs about professional learning;
and

Review, reflect, and share thoughts about the Introduction of the text.

*

Anticipation guide (see Line Master 1A in the Support Materials Section).
Reading reflection sheet (see Line Master 1B in the Support Materials
Section).

Name tag necklaces (If participants do not know each other, name tag
necklaces can be used. These will be distributed in this session. Participants

will be asked to bring them to each book club session).

Professional Learning to Reshape Teaching Page 10
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Introductory Session. Arrange chairs in a circle. Facilitator welcomes group
and indicates that this first session will involve some personal reflection on what
professional learning means to participants followed by discussion. Discuss the
Key Learning Objectives of the session. If the group does not know one another

well, the following activity may be used:

Name Game.
Have participants go around the circle and take turns saying their name,

where they teach, and what their teaching assignment is. Go around the
circle one more time, having participants take turns saying their name again.
Using a soft ball (or a stress ball) gently throw the ball to a group member and
say his/her name. Invite the participant who received the ball to throw it to
another group member and say his/her name and so on.

Participants help each other when needed.

Hand out name tag necklaces and have participants write names on necklace
tags and put them on.

Instruct participants to bring their name tag necklace to each session.

Note: If the group is familiar with one another, move directly to the Anticipation

guide task (see Line Master 1A in the Support Materials Section).

Anticipation Guide. Participants will be asked to individually complete the left
hand column of the anticipation guide (before reading). Upon completion, ask
participants to form pairs or triads and share their responses. Reconvene whole
group. Establish that many of the points raised will be the issues the book club

will be exploring. Collect anticipation guides for use in final session.

Reading Reflection Sheet. Invite participants to refer to their copy of
Professional Learning to Reshape Teaching and read the Introduction and pages
1-4. Hand out the Reading Reflection Sheet (see Line Master 1B in the Support
Materials Section).

Professional Learning to Reshape Teaching Page 11
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Ask participants to take a few minutes to scan the Introduction again and jot
down any: connections, surprises, questions, or observations they have from
their reading on the reflection sheet. Briefly share with a partner If time permits,

invite individuals to share responses with the whole group.

( # (O # 12

1. Read Chapter One, Taking Charge of Educational Change.

2. After reading, refer to each of the following sections in the chapter: The Shift
from Teaching to Learning, The Shift from Professional Development to
Professional Learning, The Shift from Isolation to Community, and Taking
Charge: Adapting the Process.

3. Hand out index cards. After reading, write one quote on each of the index
cards for each of the above sections. Tell participants that the quote should
be one that matches what they believe about professional learning, or a quote
that they have questions about. On the reverse of the index card instruct
participants to write a brief statement about why they selected the quote.

Instruct participants to bring the index cards to the next session.

Professional Learning to Reshape Teaching Page 12
Book Club Facilitator Guide




i

*

Chapter One.

$ 1 & & (*

This second session will begin by having participants identify key points made in
the Contexts for Reform: Shifting Paradigms section and discussing why they
consider their points significant. Following this, participants will relate points
made in Contexts for Reform to their own teaching contexts.

! *
H , &
During this session participants will:

Identify key points in the readings.

Relate key points to their own teaching context.

*

A New Learning Experience Recording Sheet (see Line Master 2A in the
Support Materials Section)

Sticky notes, chart paper, and markers

#* 2

Discuss the Key Learnings/Objectives of the session.

Participants are asked to gather in small groups, or if the book club is small, meet
as a whole group. They will be asked to share their index card responses with
group members. Ensure that participants share both sides of their index cards so
that group members are able to hear the selected quote along with the

participant’s rationale as to why they selected the quote.

Professional Learning to Reshape Teaching Page 13
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Once an initial small group sharing time has occurred, group members are asked
to look at all the selected quotes and choose one from each section which best
represents the thinking of the whole group. This will take some negotiation.
Group quotes are to be re-written onto sticky notes. Rationale statements can be
written on a separate sticky note. Groups are then asked to post their quotes
and rationales on the appropriate sections of the posted chart paper which will

already be posted.

The Shift from Professional Development to Professional Learning

Quote Rationale

The Shift from Isolation to Community

Quote Rationale

Sample Chart

Groups are then asked to do a ‘gallery walk’ around the room and observe the
guotes and rationale statements. Whole group reconvenes and facilitator asks
participants:

1. Did you notice any patterns?

2. Were there any quotes you noticed repeated in particular sections?

3. Does anyone have any questions you would like to ask another group

regarding why they chose a particular quote?

Teaching Context. Participants are invited to choose a section from the
chapters below to reflect on and respond to: The Shift from Teaching to
Learning, The Shift from Professional Development to Professional Learning,
The Shift from Isolation to Community and Taking Charge: Adapting the Process.

Professional Learning to Reshape Teaching Page 14
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Personal Reflection. Participants will take a few minutes to scan through the
section. They will then write a response (no more than one paragraph) to one of
the following questions:

1. How does what is being said in this section relate to your teaching context?
2. How do older models of professional learning you have experienced differ

from what is outlined in the section you read?

These questions could be posted on chart paper for participants to refer to.
Upon completion, participants will have the opportunity to share their written
responses. This may be done with a partner or in a small group. Let participants

know that they will have the opportunity to share their responses with the whole

group.

( # (03  #1
1. Before reading Chapter Two, reflect on a time when you learned something
new. It could be connected to your professional life as an educator, or to an

activity or skill you learned as a child or an adult.

2. Complete a New Learning Experience Recording Sheet (see Line Master 2A
in the Support Materials Section). Ensure that responses are written as
bulleted points and not as paragraph. Consider the scenarios below as
conditions which may have supported you in your learning, e.g.:

a single demonstration;

a demonstration with follow to check on your development as a learner;

verbally ‘walking’ you through the new learning;

reading a book or training manual;

trying something out; or

o 0k w b RE

trying something out with feedback along the way.

3. Read Chapter Two, Professional Learning That Supports Knowledge

Creation.

Professional Learning to Reshape Teaching Page 15
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Chapter Two.

$ 1 & & (*
Participants will debrief the homework task which asks them to reflect on a new
learning experience and identify how the conditions in that learning experience
relate to professional development and/or professional learning. Participants will
then have the opportunity to explore the Four Principles of Professional Learning,
pages 22-32.

' *
H o, &
During this session participants will:
Connect the conditions of a new learning experience to professional

development and/or professional learning

Learn about four principles of professional learning

*

New Learning Experience Recording sheet (see Line Master 2A in the
Support Materials Section).

Principles of Professional Learning Recording sheet (see Line Master 3A in
the Support Materials Section).

Chart paper and markers (two per table group)

#*./
Discuss the Key Learnings/Objectives of the session. Ask participants to sit in
small groups or pairs.
1. Ask groups/pairs to take turns sharing the new learning experience they
recorded on New Learning Experience Recording sheet (see Line Master 2A

Professional Learning to Reshape Teaching Page 16
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in the Support Materials Section) and identify how the learning conditions in
those experiences relate to professional development and/or professional
learning. There will likely be evidence of both professional development and
professional learning in participant’s responses.

2. Ask groups/pairs to write the headings Professional Development on one
piece of chart paper and Professional Learning on the other.

3. Ask groups/pairs to assign one person to be the scribe.

4. Group members take turns reading their bulleted points under conditions that
match with professional development. The scribe jots those points down on
the appropriate piece of chart paper. In like manner, the scribe jots down
group member’s points that match with professional learning.

5. Chart papers are posted on wall.

Groups/pairs have an opportunity to look at the charts completed by other
groups. Participants are asked to look for any patterns and to observe any
interesting placements of information on the charts. Ask participants to look
specifically at the new learning which is placed in the professional learning

section of the charts.

Instruct each group/pair to turn to page 21 and ask them to write down a quote
which relates to an example of new learning in the professional learning section.

For example:

learned to kayak; or

benefited from a demonstration, time to practice, and lots of feedback.

Connects to: “Professional learning is not a self-contained event; rather it is an
ongoing process through which professionals continually renew their practice.”

Professional Learning to Reshape Teaching Page 17
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Small groups/pairs are then asked to share their learning and quote with the
whole group. Note: if the book club is large, reduce the time of this task by

having one group member share with the whole group.

Four Principles of Professional Learning. Pairs choose a principle they would
like to explore in the next task. After choosing a principle, pairs scan the

appropriate section in the text.

Page References:
Reconstructing Professional Knowledge (pages 22-25).
Tacit Knowledge (pages 25-28).
Mental Models (pages 28-31).
Action (pages 31-32).

Pairs then use Principles of Professional Learning Recording sheet (see Line

Master 3A in the Support Materials Section) to record their information.

Extending New Learning. Pairs sit with another pair who explored another
principle. Pairs take turns sharing what they learned about their principle. Time

permitting, pairs could meet with another pair to hear about another principle.

( # (03  #/

Ask if there are any burning questions which were not addressed or issues left
unresolved. Invite participants to write their questions down on sticky notes and
hand into facilitator at the end of the session. Explain that time will be allocated at

the beginning of the next session to explore those questions.

1. Read Chapter Three, Building a Culture That Supports Knowledge Creation.

2. Write a response to the following quotes from Chapter Three:

Professional Learning to Reshape Teaching Page 18
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Quote One “Routine is one of the greatest barriers to professional learning.”
(Houle, 1980)

Quote Two: “Collaboration provides educators with encouragement,
constructive feedback, collective championing of changes in practice, advice,

and peer recognition.” (Wideman, 1991).

3. Optional questions to guide response:
1. Do you agree/disagree? Why? Why not?
2. Describe ways in which you have seen what this quote is saying played
out in a school or other setting.
3. Quote One: Describe ways of overcoming the barrier of routine.
4. Quote Two: What are barriers of a collaborative school culture?

Professional Learning to Reshape Teaching Page 19
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Chapter Three.

$ 1 & & (*

In this session participants will deeply explore the Four Rs of a Knowledge
Creation Culture (Responsibilities, Relationships, Resources, Recognition) on
pages 38-49. The session will include reflection, discussion, and visual

depictions of new learning.

! *
H , &
During this session participants will:

Explore in-depth the Four Rs of a Knowledge Creation Culture.

Reflect on and share new knowledge with small groups and the whole group.

*

The Four Rs of Knowledge Creation Culture sheet (see Line Master 4A in the
Support Materials Section).

Chart paper, markers, and masking tape.

#*./
Discuss the Key Learnings/Obijectives of the session .

If any burning questions have been generated from the previous session

discuss them at this time.

Pair/Small Group Sharing . Ask group members to meet in pairs or small
groups to share their written responses to the following quotes posted on chart

paper:

Professional Learning to Reshape Teaching Page 20
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Routine is one of the greatest barriers to professional learning.”
Collaboration provides educators with encouragement, constructive feedback,

collective championing of changes in practice, advice, and peer recognition.”

Introduction to Four Rs Task. Reiterate that Chapter Three breaks the
conditions of a supportive school culture into Four Rs: Responsibilities,

Relationships, Resources, Recognition.

In preparation for the group task ask participants to form groups of three to
four.

Assign each group one of the four aspects of school culture to investigate.
Hand out The Four Rs of Knowledge Creation Culture (see Line Master 4A in

the Support Materials Section).

Group Task.
Individuals skim the section.
Individually complete The Four Rs of Knowledge Creation Culture for the ‘R’
assigned to the group.
Once completed, the group takes turns discussing the information recorded
on their sheets.
Gather whole group together again. Discuss a common thread running
though the chapter (and the book) - that knowledge is socially constructed
and genuine professional learning must involve authentic issues to explore.
Invite participants to work in pairs to create a graphic or visual depiction of the
social construction of knowledge.

Ask groups to post their charts on the wall.

Whole Group Sharing.
Invite the whole group to view all the charts.

Gather again as a whole group and ask:

Professional Learning to Reshape Teaching Page 21
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. What did you notice about the charts?

2. Where their any common visual representations?

. What can we summarize from these visual representations?

( # (03  #12
. Read Chapter Four, Facilitating Knowledge Creation and Chapter Five,
Making Change Happen.

2. Review Figure 4.1 (from text) The Process of Knowledge Creation (page 55).

Identify a Disturbance and an Authentic Problem in your own practice.

4. Come prepared to discuss what you identified.

Professional Learning to Reshape Teaching Page 22
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Chapters Four and Five.

$ 1 & & (*

In this final session participants will have the opportunity to identify a
“disturbance” and “authentic problem” from their practice. Participants will receive
feedback from other group members about their authentic problem and begin to
frame questions to guide professional learning. Participants will then explore the
learning structures identified in the text: Turn to Space Technology and Critical
Friend Groups on pages 79-82 and brainstorm other successful structures to

support professional learning that they have participated in.

' H o, &7
During this session participants will:
Identify an authentic problem from their practice.
Gain support from other participants in framing questions to explore.
Examine various structures for professional learning.
Reuvisit anticipation guides from Session One.

Summarize their learning.

*

Anticipation guides (half completed).

Summary Reflection sheets (see Line Master 5A in the Support Materials
Section)

Chart paper, markers.

Evaluation Forms.
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Discuss the Key Learnings/Objectives of the session.
Participants are asked to record on chart paper the responses they developed
in the homework task: Identifying a Disturbance and an Authentic Problem

from Figure 4.1 (page 55), The Process of Knowledge Creation.

Task: Part One. Participants may either meet in pairs or small groups or
individuals may post their responses on the wall and participate in a gallery walk
(view each other’s work and discuss). (The purpose of this activity is to allow
participants to get a sense of what the issues are that their colleagues are
working through).

Task: Part Two. The second part of the activity involves participants sharing
their authentic problems in small groups and asking for feedback/suggestions
from the group as to how to develop a question to frame their professional

learning when they return to their classes/education sites.

Task: Professional Learning Structures.
Ask participants to skim the section on Open Space Technology and Critical
Friend Groups on pages 79-82.
Ask group what the key points of Open Space Technology and Critical
Friends Groups are and record these points on chart paper.
Use Think/Pair/Share strategy to have pairs record other successful
professional learning structures they have participated in.
Ask pairs to share their ideas.
Record each new professional learning structure on a separate piece of chart
paper.

Leave charts up for remaining of session for participants to view.

Professional Learning to Reshape Teaching Page 24
Book Club Facilitator Guide




Final Task: Revisiting Anticipation Guides from First Session.
Hand back Anticipation Guides that participants completed in Session One
and ask them to individually review their responses and complete the right
column (Agree/Disagree with the statements AFTER patrticipating in the book
club.

Small groups are then formed to share individual responses.

+ *12

1. Use guiding questions on Summary Reflection sheet (see Line Master 4A in
the Support Materials Section) for participants to summarize their learning
from the book club.

2. These responses may or may not be shared.

3. Gather as a whole group again and thank participants for their commitment to

attending the book club.

& *12

Participants complete and return the evaluation form 5B.
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To be completed before reading the book.

Line Master 1A

Before engaging in reading, indicate whether you agree or disagree with the statements
in the Before Reading column. Bring this guide to our first session. We will revisit this
guide during our last session, where you will have the opportunity to indicate whether
your opinion has changed in the After Reading column.

Name:

Statement

Before Reading: Agree
or Disagree? Why?

After Reading: Agree
or Disagree? Why?

It is essential for educators to continually
assess their teaching practices and make
changes to meet the changing needs of
their students.

Improved student learning is a by-product
of educator learning.

In-services are an effective way for
educators to gain new knowledge.

Educators learn best when effective
teaching practices are modelled for them.

Adult learners learn in much the same
way as student learners.

‘Follow-up’ support is essential in helping
educators move forward with educational
change.

Educators are professionals who can
shape both their own practices and the
wider educational practice.

New learning is most useful when it is
related to authentic problems educators
are dealing with.

9.

A collaborative teaching culture best
supports educators and their students.

10. Knowledge creation is a personal activity.

11. Knowledge creation is a social activity.
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Line Master 1B

Connection

Surprise

Question

Observation

Professional Learning to Reshape Teaching
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Line Master 2A

% ( 5

A new learning experience:

Conditions which were in place to support me as a learner:

Ways in which those conditions match with professional development:

Ways in which those conditions match with professional learning:
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Line Master 3A

Principle:

What is it?

Why is it important?

A practical example:

How does it affect new learning?

Are there any cautions related to this
principle in developing new learning?
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Line Master 4A

Responsibilities

Refers to: Beliefs about it:

Experiences with it:

Relationships

Refers to: Beliefs about it: Experiences with it:
Resources

Refers to: Beliefs about it: Experiences with it:
Recognition

Refers to: Beliefs about it: Experiences with it:
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Line Master 5A

1. Have your views about professional learning changed over the course of
the book club?

2. If so, in what ways?

3. What do you consider a significant new understanding about professional
learning that you developed from reading Professional Learning to
Reshape Teaching and/or from participating in the book club?

4. What do you plan to do next in your professional learning?
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Line Master 4A

1. My overall impression of the ETFO Book Club Excellent Good Fair Poor

S O O W O

Please explain your answer:

2. Outline the most useful feature(s) of the program and why?

3. What three things from the ETFO Book Club had the most impact on you?

a.

b.

4. How do you think your learning from the ETFO | To a Great | Somewhat Very Not All
Book Club will impact your work? Extent Little

H 1 ] 1

Please explain your answer:
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5. What one thing would you change or add to the program to enhance its effectiveness and

applicability in your work?

Agree Disagree

6. The ETFO Book Club model was appropriate for the ] O

type of learning | expected:

Please explain your answer:
Strongly Agree Disagree Strongly

7. Attending the ETFO Book Club changed my Agree Disagree

understanding of ETFO as a professional

organization: L L N L

Please explain your answer:

8. Can you suggest ways this ETFO Book Club could be more environmentally friendly?

Overall comments:
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